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Abstract: The aim of this study 1s to examine and evaluate the basic structure of changes m primary educational

curricula in Turkey since the establishment of Republic. The study 13 mainly qualitative and 1s based on

literature and document analyses and teaching curricular reviews. The research findings indicate that primary
educational reforms in Turkey have been basically focused on enabling students to acquire and to have
national consciousness throughout eighty years, but the 2004 primary curricula constitute a radical change due
to the fact that they include educational norms, democratic consciousness, concepts, skills and values
prolonged from the educational trends in the globalizing world, in general and the European Union, in particular.

Key words: Society - educational policy + primary education - Curriculum - Turkey

INTRODUCTION

In historical perspective, there have been significant
changes in the educational policies of Turkey in parallel
to socio-political transformations experienced by the
last two centuries which are characterized with the
transition from traditional state to modern state. In this
process, the qualities of relationships with the Western
world and the general characteristics of mternational
political systems have been quite determining in regard
to the formation of Turkey’s modermzation character [1].
The Administrative Reform of 1839, the Reformation
Charter of 1856, Constitutional Monarchy attempts in
1876 and 1908, the establishment of the Republic in
1923, the transition to the multi-party system in 1950
and military coups in 1960 and 1980 are main turning
points  of this process. The westernization and
modermization policies which started with the
Administrative Reform of 1839 in Turkish history were
firstly dwrected towards the realms of education and
military. As was the case in other fields, a considerable
reform movement started in the field of education
i the direction of the Western Civilization with the
establishment of the Republic, which is a stepping stone
of great sigmficance to be a modern state in the Turkaish
history. Mustafa Kemal Ataturk, the founding leader of
the modern Turkey, gave priority to education and
culture to achieve social change and modernization.
In the frameworlk of the educational reform aiming at
re-structuring and organizing the Turkish education
system, John Dewey, who was one of the most influential
educational scientists and intellectuals at that time, was

invited to Turkey mn 1924 m order to learn and benefit from
his opinions and thoughts about the structure, vision and
general characteristics of education. Dewey prepared
reports for the education systems of Soviet Russia, China
and Mexico as well as Turkey. Dewey’s opinions about
the structuring of the Turkish education system were
tried to be implemented affectively [2]. For Ataturk, the
prominent m the mamtenance of the
Republic regime and of its reforms is the education and

most factor
sophistication of mndividuals m a modermn manner [3].
Therefore, the grounds considered 1n the
educational curricula in the Republic period have been

basic

national concern, scientific reasoning, modermization and
secularism. Since the beginning of the republic pericd, the
Turkish education system has been affected by and
transformed in the line with social, political and economic
structure of the Turkish society, general trends in the
western world, scientific and technical innovations,
opinions of foreign specialists and Ataturk’s education
conceptions.

A very contemporary phenomenon of globalization
1s characterized with uncertainties in all aspects of life. In
this age of great uncertainties the accession of Turkey
to the European Union, which has become one of the
biggest global powers, 1s amounting to be much more
important day by day. The accession to the European
Union process is evaluated as a crucial opportunity for
Turkey with regard to modifying, modernizing and
functionalizing its problematic education system as well
as getting social, economic and technological benefits.
However, it seems difficult for Turkey to be a full member
to the European Union [4, 5].
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Turkey has had close relations with both Western
European countries and the United States of America
since its establishment as a nation-state in the framework
of its modernization/westermization prospect [6-8]. The
accession to the European Union process has constituted
one of the top political priorities of Turkey as the most
prominent and noteworthy option since 1987, which is
its application date for full membership, to be able to
overcome its modernization crisis and bottleneck [9]. The
formation of Turkey’s educational policies was greatly
influenced by the projects of the World Bank and the
harmonization and standardization process to the
European Union in the 1990s. The educational reform
endeavors have gained impetus m Tukey to fulfill
prospective requisites in the field of education by October
2005, namely when the negotiations for full membership to
the European Union process began for Turkey.

The accession and social adaptation of Turkey to the
European Union requires a considerable mentality change.
For this, education, but especially primary education has
a critical role, because the most suitable educational
period for mentality, attitude and value change is the
primary education. The primary education in Turkey
constitutes the basis of the educational system with
35 000 schools, 400 000 teachers and 10 500 000 students
1t covers. For Akpinar [10] the Turkish students in primary
schools strongly advocate the fimdamental values of the
European Union, but they see Turkey’s full membership
to the Umon as a low possibility. The first things
associated by these students with the European Union
are wealth-welfare, better educational potentials and
democracy-human rights, sequentially. The mostly known
member states of the European Union by these students
are Germany, France and Britain, in sequential manner.
Primary schools have a determinative role in the social
integration of Turkey into the European Union and
primary education period has critical significance in the
acquisition of social values and strong personal traits.

AIM

The aimm of this study 1s to examine the basic
structure of the changes in primary educational curricula
in Turkey, dated 1924, 1926, 1936, 1948, 1962, 1968, 1998
and 2004-namely since the establishment of the Republic-
and characterized with modernization in general and
the accession process to the FEuropean Union in
particular. And, it is also aimed at evaluating how primary
educational curricula in Turkey have been affected by the
general social and educational trends in the changing
world and by the accession process to the European
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Union. The study carried out qualitatively is based on
literature and document analyses-mcluding the primary
education curricula of Turkey dated 1924, 1926, 1936, 1948,
1962, 1968, 1998 and 2004. The data of the study were
obtained through the analyses of lterature and the
reviews of documents including the primary educational
curricula which had been 1ssued smce the establishment
of the Republic. When collecting data, the document
analysis stages were applied, which are the access to
documents, checking of originality, comprehension of
documents, data analysis and usage of data [11, 12]. In
the study, the primary educational curricula which had
been issued in Turkey since the establishment of the
Republic were examined on the basis of their vision,
structure, aims and contents. And, how the general social
and educational trends in the changing world and the
educational norms and preferences of the European Union
have affected these curricula were evaluated

CURRICULA DEVELOPMENT ENDEAVORS IN
EDUCATION IN TURKEY

The most significant structural changes in the field of
education have been made in primary education since the
establishment of the Turkish Republic. The main purpose
of the new social construct started with the setting up of
the Republic has been to give a modern direction to the
existing traditional social structure, to enable the Turkish
people to have a modern citizenship consciousness and
to restructure social context by means of education. In
this vein, the basic priorities of the education system in
the Republic period have been the unification of all
schooling areas in the one framework, the orgamzing of
education, the developing the quality of education and
the spreading of education throughout all society [13, 14].
The education in Turkey is seen as a constitutional right
and as the task of the social state which is based on laws.
Education 1s one of the most effective means of economic,
political, social, cultural integration and transformation.
Globally, all have been
experiencing a constant change by affecting each other.
In Turkey, the compulsory general education level which

individuals and societies

gives the chance to reach all citizens 1s the primary
education. In primary education, it is tried to enable all
individuals in the society to acquire the foundational
basis of the knowledge, feelings and skills required by the
century within which they live.

When the to develop
curricula in Turkey are examined, it is observed that the
first of them had started by 1924, mainly i the field of
primary education and these mitial endeavors had guided

endeavors educational
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reforms in the field of secondary education in the
following years. By the 1950s, the curricular development
activities have begun to be executed in a more systematic
manner. These activities had been carried out mainly in
the form of preparing course and course topic lists until
the 1950s. K. V. Wofford came to Twkey m 1952 to
examine rural schools and later on, he prepared a detailed
report upon his observations. Following his report, a
more systematic approach has started to be applied in
making educational curricula. When the endeavors to
develop educational curricula in Turkey are taken into
consideration in a historical perspective, it can be
mentioned that many curricula were prepared, 1ssued,
reviewed, changed or renewed [15-24]1n 1924, 1926, 1927,
1931-1932,1936, 1937, 1938, 1948, 1949, 1962, 1968, 1570-
1971, 1981, 1985, 1990, 1995, 1998 and 2004 for primary
education (8 years), namely separately for elementary
schools (5 years) and secondary schools (3 years after 5
vears of elementary education) until they were umted as
compulsory education in the primary education framework
in1997. Of these curricula, especially the 1924, 1926, 1936,
1948, 1968, 1981 and 2004 curricula are crucial with regard
to their political background, social bases, distinctive
emphasis on education, vision and elaborated inclusion
of curricula development processes and principles.

In the nation-state establishment process in Turkey
started m 1923, it 1s seen that the education of citizenship
at school 1s based on two purposes. These purposes
spring from desired citizenship profile and can be stated
as being civilized and having sense patriotism. The
arrangements made after the 1980 mulitary coup
corresponded with the period of re-structuring the
nation-state. The of
citizenship in this period was its formal nature. Namely, it
aims at passive obedience and identity lacking civil
participation. As had been the case in other courses, it
had been tried to prepare and arrange the curricula in the

most obvious characteristic

courses of citizenship education on the basis of enabling
people to see and to understand the benefits of the new
state order properly until 1948. From the beginmng of the
Republic peried to now, the basic ground of primary
educational curricula has been the Turkish Society and
Kemalism. In the 2004 primary educational curricula, an
out-front understanding centered on Global Interactions
has been applied.

In a historical perspective, the basic grounds of the
Turkish primary educational curricula which were referred
are the following: “To bring up good citizens who can
adapt into their suwrroundings” in the 1926 primary
educational curriculum; “to bring up students who are
sophusticated, who are giving importance to their national
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history and who have adopted the Turkish reforms™ in the
1936 curriculum; and “to cultivate citizens who are good
physically and mentally and mn terms of thewr human
interactions, who have perceived the contribution of
having a flourished human resource to economic life and
who have understood that the Turkish Republic is based
on human rights and it 1s a national, democratic, secular
and social state” in the 1968 curriculum. The 2004 Primary
Educational Curriculum for Social Studies includes the
following statements: “Having the consciousness to be a
part of humanity, the Turkish citizens are sensitive to the
matters of importance for their country in particular and
the whole world in general. They have understood the
basic constituents of the Turkish culture and history
and they have accepted the fact that the “cultural
heritage™, which paves the way for the formation of
national consciousness, 18 required to be protected and
developed. They have also set their lives on the basis of
democratic ideals by perceiving the historical evolution of
some significant concepts, such as human rights, national
sovereignty, democracy, secularism and republic and the
impact of them on modern Turkey. ™ Tt is observed that
the discourse of “national character” was strongly
emphasized in the 1936 curriculum, but a more out-front
approach was set forth in the 1948 curriculum. Tt is
observed 1n the 2004 curricula that there has been a
strong emphasis on international wvalues, skills and
interactions n addition to the special importance given to
“national culture. ” When the curricula prepared in the
years between 1923 and 1950 are probed in terms of their
structures, aims and contents, 1t 1s seen that the
endeavors brought out in the field of primary education
with good intentions could not be diffused among large
human masses in a desired level due to the existing socio-
economic conditions at those times.

In Turkey, the curricula development endeavors had
been performed mainly in the form of preparing course
and course topic lists until the 1950s. In the following
decade, the cumricula d evelopment activities were
again centered on the field of primary education. The
movations brought out by the 1968 curriculum were
basically about the application of the overall teaching
approach, which had enabled to only 1%, 2™ and 3" grades
until that time, to 4% and 5 grades as well [25]. Among the
primary educational curricula issued in Turkey until now,
the 1968 curriculum seems to be the most influential and
to be applied in the longest time span. There had been
some changes in this curriculum in time, but it had been
operational up to the curricular changes in 1998. The basic
National Education law numbered as 1789 and adopted in
1973 regulated the primary education to be eight years in
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duration by bringing about the notion of Basic Education
i Eight Years. The implementation of this law could start
in the school period between 1981 and 1982 as trial. This
had continued until 1997. The duration of the primary
education which was set forth as five years in 1924 could
be extended to eight years after about 50 years. The
extension of the duration of primary education to eight
vears has affected curricular development activities. The
curricula prepared in the 1990s for the courses of natural
studies, social studies or actual life learning were tried
to be in accordance with the principle of entirety in
primary education.

The curricula development endeavors executed in
2004 m accordance with the new perspective have taken
all changes and advances in the world-particularly the
recent curricular reforms performed consecutively in the
Far East, North America and European Union and the
norms, targets and educational conception of the
European Union as a reference point. In regard to the
Twkish  modernization process, the thresholds of
major significance have seemed to be the changes in
educational curricula since the Administrative Reforms of
1839, the transformation both nationally and globally, the
notions of human rights and freedom of speech, the
development of a plural and flexible mentality model
and the steps taken for accession to the European Union
and democratization.

CONCLUSION

To conclude, it 13 observed that Turkey has been
making efforts to be a part of the European Union and
developed countries. When the primary educational
curricula development endeavors in Turkey are examined
on a historical basis, 1t 1s observed that the curricula dated
1924, 1926, 1936, 1948, 1968, 1998 and 2004 involve radical
reforms in relation to their political background, social
basis, pace to change and vision.

In Turkey, the 2004 primary educational curricula
were 1ntended to invoelve the qualities which are tried to
be offered to individuals upon the general aims of primary
education, the characteristics which are aimed to be given
to wmdividuals according te intermational organizations-
such as the UNESCO or UNICEF-and the attributions
which are demanded to be proposed to individuals
through education process in many countries, including
the United States of America, Britain, Australia, France,
Germany, Canada, Greece, Bulgaria, Treland and Scotland
[22, 24, 26]. In this regard, the 2004 educational curricula
meclude and 1mply the educational norms and democratic
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consciousness and ideals, which are required by the
globalizing world in general and the European Union in
particular, quite more than all of the earlier curricula did.
The 2004 primary educational curricula of Turkey have an
imovative discourse and structure in general. Tn respect
of parallelism with global trends and educational studies,
it 18 seen that the 2004 primary educational curricula
were attempted to be designed in compliance with new
approaches. While the focal pot of the primary
educational curricula prior to the 2004 curricula was
comprised of content/subject matters, the 2004 curricula
gave more importance to thinking processes of students
and accentuated the eminency of students who prefer
thinking and acquiring various skills, concepts and
values, instead of students who tend to memorizing.
Educational curricula convey substantial values and
institutional priorities [27]. The way followed in managing,
changing and improving education has the strength to
create a more objective and more rational synergy
throughout the society. The phenomenon of education
muirrors the whole social reality within which people live.
Here, it should be considered that the social reality
includes not just economic facets, but a quite complex
series of relationships including socialization processes,
ideological constructs, power relations and connections
between the state and the individual and also between
the
modify education systems are profoundly valuable
with regard to increasing the quality of national education

society and the individual. All the attempts to

system and contributing to the structure of nternational
relations.

REFERENCES

Inalcik, H., 1995. Turkey Between Europe and The
Middle East. From Empire to Republic, Essays on
Ottoman and Twukish History. Istanbul: The Tsis
Press, pp: 144.

Dewey, I, 1939, Twkiye maarifi hakkinda rapor
Report about Turkish education. Istanbul, Turkey:
Devlet Basimevi.

Akyiz, Y., 2005 Turk Egitun Tarthi. History of
Turkish Istanbul: Kilttr Koleji
Publishers.

Erdogan, I, 2003. Avrupa Bulifi Yolunda Egitimi
De Yeniden Ele Almak Gerekir. Education
should be Considered i the Road to
the FEuropean Union Membership. Retrieved
March 6, 2003, from www. gucluturkiye.
org/erdogan. htm.

Education.

also



10.

11.

12.

13.

14.

15.

16.

World Appl. Sci. J., 3 (2): 195-199, 2008

Dower, N., 2003. Introduction to Global Citizenship.
Edmburgh: Edinburgh Umiversity Press.

Berkes, N., 1973, Tivkiye'de CagdaSlaSma
Modernizaton m  Turkey. Istanbul:  Bilgi
Publishers.

Lewis, B., 1968. The Emergence of Modern Turkey.
New York: Oxford University Press.

Mardin, §., 2006. Turk ModemnleSmesi Turkish
Modernization, (6" Ed.). Istanbul: IletiSim Publishers.
Eralp, A., 2003. Soguk Savad tan Guntmiize Turkiye-
Avrupa Birlifa IliSkileri. Turkey-European Union
Relations from the Cold War to Now. Gunce Dergisi,
25:5-7.

Alkpmar, B., 2006. Avrupa Birlifine Uyum Strecinde
Tiirk Nkogretim Ogrencilerinin Avrupa Birligi Imaj.
The European Union Image of the Turkish Primary
Education Students in the Accession Process into
the European Union the Turkish Journal of
Educational Policy Analysis and Strategic Research,
1 (1) Retrieved August 16, 2006 from http://www.
mased.org/epasad/clsl/editoriall htm

Bogdan, R.C. S.K. Biklen, 1998.
Qualitative research for education: An introduction
to theory and methods. Needham Heights, MA:
Ally and Bacon.

Creswell, J.W., 2003. Research Design: Qualitative,
Quantitative and Mixed Method Approaches.
Second Edition. USA: Sage Publications.

Guvenc, B., 1998. History of Turkish Education,
Turkish Education Assecciation, Ankara

Keskin, Y., 2002, Tirkiye'de II. MeSrutiyet'ten
Gunimuze Kadar Uygulanmi§ Olan Sosyal Bilgiler
Ogretim Programlanmn Analizi Ve KarSilaStirnlmasi.
The Analyses and Comparisons of the Teaching

and

Curricula for Social Studies applied from the 2"
Constitutional Monarchy Period to Now in Turkey.
Unpublished Masters Thesis. Marmara University.
Istanbul.

Tk Melkteplerin Mufredat Programm. The Curricula for
Elementary Schools, 1924. Maarif Vekaleti Ik tedrisat
Dairesi, Istanbul: Matbaa-1 Amire.

Ilk Mekteplerin Mufredat Programi. The Curricula
for Elementary Schools, 1926. Birnei Tab. Istanbul:
Milli Matbaa.

199

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

The Turkish Ministry of National Education, 1936.
Ilkokul Programi The Curriculum for Elementary
Schools. Istanbul: Devlet Basimevi.

The Turkish Mimstry of National Education, 1948.
Tkokul Programi. The Curriculum for Elementary
Schools. Istanbul: Milli Egitun Basimevi.

the Turkish Mimstry of National Education, 1962.
Tlkokul Program Taslag. The Draft for Elementary
School Curricula. Ankara: Milli Egitim Basimevi.
The Turkish Ministry of National Education, 1968.
Ilkokul Programi. The Curriculum for Elementary
Schools. Istanbul: Milli Egitim Basimevi.

The Turkish Ministry of National Education, 2002.
Ilkégretim Okulu Programi. The Primary School
Curriculum. 31 st Edn. 2. Tarsus: Kocaoluk Basim
ve Yaymevi.

The Turkish Ministry of National Education, 2004.
Ilkogretim Sosyal Bilgiler Dersi4.-7. Smmflar Ogretim
Program. The Teaching Curnculum for Social Studies
Course of 4, 5, 6 and 7* Grades in Primary Education.
Ankara: Milli Egitim Basunevi

The Turkish Ministry of National Education, 2006a.
Mallh Egitim Bakanh$i Mifredat GeliStirme Stirect.
The Curriculum Development Process of the Turkish
Ministry of National Education. Retrieved JTune, 19,
2006 from http://programlar. meb. tr.
/prog_giris/prog_giris 7. html.

The Twkish Miustty of National Education,
2006b. Programlarn GeliStirilmesini Gerekli Kilan
Nedenler. The Reasons that Make Necessary to
Develop Curricula. Retrieved June, 16, 2006. from
http: /programlar. meb. gov. tr. /prog giris/prog
giris_1. html.

Gurkan, T. and E. Gokee, 1999. Tirkiye'de ve CeSitli
Ulkelerde Ilkégretim. Primary Education in Turkey
and Various Countries. Ankara: Siyasal Books.

Hall, 5., 1997. The local and the global: Globalization
ethnicity.  In King, A. (Ed.). Culture,
Globalization and the world system: contemporary
the representation of identity,
University of Minnesota Press, pp: 19-3%.
Armstrong, D.G., 2003, Curriculum today. Upper
Saddle River, New Jersey, Columbus, Ohio: Merrill
Prentice Hall

gov.

and

conditions for



